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St. Nicholas’ Primary School, Longwood, Co. Meath. 

 

Special Educational Needs (SEN) Policy 

 

(Incorporating Learning Support and Resource Teaching) 

 

Introductory Statement 

 

This policy was drafted by the Principal, Learning Support and Resource Teachers of St. 

Nicholas’ Primary School in consultation with mainstream Teachers and parents.  It was first 

ratified by the Board of Management (BOM) in 2003, updated and reviewed at three yearly 

intervals thereafter. 

 

Introduction 

 

St. Nicholas’ Primary School is a co-educational primary school under the patronage of the 

Bishop of Meath. It is a mainstream primary school catering for children from mixed social 

and cultural backgrounds.  The purpose of this SEN policy is to provide practical guidance 

for Teachers and parents on the provision of effective learning support and resource teaching 

to pupils with special educational needs and/or learning difficulties.  

 

The school currently has the following provisions to cater for children with Special 

Educational Needs: 

 

 2 Learning Support Teachers (LST). 

 1 Resource Teacher (RT) for children with SEN. 

 2 Shared LS/R Teachers from clustering arrangements with neighbouring schools. 

 2 Special Needs Assistants. 

 

Guiding Principles 

 

All of our children have the right to an education which is appropriate to them as individuals. 

We want all of our children to feel that they are a valued part of our school community. As 

far as possible therefore, it is our aim to minimise the difficulties that children with SEN may 

experience. We aim to achieve this by adopting three principles that are essential to 

developing a more inclusive curriculum. 

 

Three principles for inclusion: 

 

1. Setting suitable learning challenges 
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We aim to give every child the opportunity to experience success in learning and to achieve 

as high a standard as possible. 

 

2. Responding to children’s diverse learning needs 

 

We take into account the different backgrounds, experiences, interests and strengths that 

influence the way in which children learn when we plan our approaches to teaching and 

learning. 

 

3. Overcoming potential barriers to learning and assessment for individuals and groups 

of children 

 

We recognise that a minority of children will have particular learning and assessment 

requirements that will create barriers to learning if we do not address them through special 

arrangements. 

 

Rationale 

 

In making provision for children with SEN, our policy objectives are: 

 

 To ensure that our duties, as set out in The Education Act (1998), Equal Status Act 

(2000), Education Welfare Act (2000) and Education for Persons with Special 

Educational Needs (EPSEN) Act (2004) are fully met. 

 To enable children with SEN to join in the everyday activities of the school along 

with their typically developing peers.  

 To ensure that all children gain access to a broad and balanced curriculum and have 

an equal opportunity to receive an education that is appropriate to their needs. 

 To identify and assist children with SEN as early as possible  

 To use our resources as efficiently and equitably as possible to meet the SEN of our 

children. 

 To develop a partnership with parents/carers in order that their knowledge, views and 

experience can assist us in assessing and providing for their children. 

 To take into account the ascertainable wishes of the children concerned and, 

whenever possible, directly involve them in decision making in order to provide more 

effectively for them. 

 To ensure collaboration with the DES in order to take effective action on behalf of 

children with SEN. 

 To ensure that all staff are aware of their responsibilities towards children with SEN 

and are able to exercise them. 

 To streamline the provision of SEN support in our school. 

 To monitor our effectiveness in achieving the above objectives. 

 

Enrolment 

 

The school aims to meet the needs of any child that a parent wishes to enrol at our school, 

provided places are available and the admission criteria are fulfilled. The Education for 

Persons with Special Educational Needs (EPSEN) Act (2004) states:  
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A child with special educational needs shall be educated in an inclusive environment 

with children who do not have such needs ...  (Section 2, pg 7) 

 

Parents are required to notify the school of their child’s SEN in advance of enrolment. The 

Board of Management will request a copy of the child’s medical and/or psychological report. 

No child can be refused admission solely on the grounds that he/she has SEN, except where 

the provision required is incompatible with that available in our school.  

 

Roles and Responsibilities 

 

In attempting to achieve the above objectives the BOM, Principal and staff will take all 

reasonable steps within the limits of the resources available to fulfil the requirements outlined 

in this policy. 

 

Board of Management 

 

The BOM will fulfil its statutory duties towards pupils with SEN.  It will ensure that the 

provision required is an integral part of the school development plan. Members will be 

knowledgeable about the school’s SEN provision – funding, equipment and personnel. 

 

Principal – Mr. John Smyth  

 

The principal has overall responsibility for the day-to-day management of educational 

provision.   He will work closely with the SEN Co-ordinator and will keep the BOM 

informed about the working of this policy.  He will encourage members of staff to participate 

in continuous professional development to help them meet the objectives of this policy.  In 

consultation with the SEN Co-ordinator, he will monitor the selection of pupils for additional 

teaching support, ensuring that teachers gather information and monitor progress in 

accordance with the Staged Approach to Assessment, Identification and Programme Planning 

(Special Education Circular SP ED 02/05, and NEPS document “Special Educational Needs: 

A Continuum of Support, Guidelines for Teachers”, See Appendix C for an outline of the 

Staged Approach).  He will also liaise with the Special Educational Needs Organiser (SENO) 

with regard to low incidence teaching hours, SNA allocation, assistive technology etc.  

 

Special Educational Needs Co-ordinator – Deputy Principal – Ms. Laura Barnewall 

(SENCo) 

 

The Special Educational Needs Co-ordinator in our school will be responsible for: 

 

 Overseeing the day to day operation of the SEN policy. 

 Timetabling educational provision for children with SEN. 

 Liaising with and advising mainstream Teachers on teaching methodologies for 

children with SEN. 

 Liaising with and advising SNAs with regard to supporting children with special 

needs. 

 Liaising with parents of children with SEN. 

 Monitoring and evaluating SEN provision. 

 Facilitating planning for class Teacher with support Teacher. 

 Overseeing the records of all children with SEN. 
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 Assisting the Principal in liaising with external agencies including the psychology 

services – e.g. organising assessments. 

 

Responsibilities of Staff 

 

All staff, including Learning Support/Resource Teachers, Special Needs Assistants (SNAs) 

and mainstream staff has an important role to play in the inclusion of children with special 

educational needs (SEN) into mainstream classes.   

 

Class Teachers 

 

The Class Teacher is responsible for educating all pupils in his/her class, including any pupil 

with SEN. S/he should acquire knowledge of the educational difficulties of their pupils in 

collaboration with the Support Teacher(s) to enable them to integrate and differentiate the 

curriculum for those with SEN in their class. 

 

The Class Teacher also has a central role in identifying and responding to pupils with 

perceived additional needs. The Class Teacher must keep adequate records of the Staged 

Approach and/or incidents that occur in the classroom.  S/he is involved in opening a 

student’s Support File and writing and implementing a Classroom Support Plan (See 

Appendix A). 

 

S/he will also will be involved in the drawing up and implementation of the School Support 

or School Support Plus Plan, should the need arise. 

 

Role of the Support Teachers 

 

Support Teachers may provide support through in-class support and/or withdrawal system, 

but overall responsibility for the child’s education in all subject areas lies with the Class 

Teacher.  An SEN Support Teacher may be allocated a combination of pupils for Learning 

Support and/or Low Incidence Resource Teaching. 

 

Their responsibilities include:  

 

 Providing supplementary teaching to concentrate on pupil’s individual needs. 

 Developing a School Support Plan or School Support Plus Plan for each pupil who is 

selected for additional support teaching, in consultation with the Class Teacher, 

parents (Stage 2) and Principal (Stage 3) to set specific, time-related targets for each 

child, taking professional reports into account (if applicable). 

 Maintaining weekly planning records for each individual or group of pupils in receipt 

of additional teaching support. 

 Assessing and recording the child’s needs and progress. 

 Implementation of the whole-school procedures for the selection of pupils for 

additional support. 

 Meeting with the parents of each pupil in receipt of additional teaching support, as 

necessary, accompanied by Class Teachers (if necessary).   

 Meeting with other relevant professionals, in the child’s interests, e.g. psychologist, 

speech and language therapist, occupational therapist, behavioural therapists, visiting 

Teachers etc. 
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Role of the SNAs 
 

SNAs form part of the learning support team.  They work as part of the learning support team 

and the wider school community to promote an inclusive curriculum and environment for 

children with SEN.  The primary focus of the SNA’s work is to attend to the care needs of the 

pupil to whom he/she has been assigned. SNAs support the pupils by developing background 

knowledge of the specific needs of the pupils, fostering independent learning skills, and 

assisting with positive social integration.  The SNAs will support the school by engaging in 

yard supervision, in-service training, day-to-day duties assigned by the principal, working as 

part of a team and supporting the class Teacher in his/her role.  All duties of the SNA should 

be carried out within the context of the school ethos, and with respect for the confidentiality 

of the child(ren) they are assisting.  
 

Parents 

 

Parents are the child’s primary educators and provide a unique perspective on their child. 

Therefore, it is particularly important that there are close links between the two learning 

environments of home and school. A collaborative approach between parents, Teachers and 

others involved in the child’s education is essential.  There is regular communication between 

the Learning Support/Resource Teachers and parents/carers.  Parents are actively involved 

with the school, in setting achievable targets for their children through the Staged Approach.  

 

 

Learning Support (School Support) 

 

Selection of pupils for Learning Support: 

 

The principle of Early Intervention applies; therefore we aspire to give priority to pupils from 

Senior Infants to Second Class in the allocation of Learning Support hours.  Children will 

qualify for Learning Support if: 

 

1. They perform at or below the 10
th

 Percentile in annual standardised English and 

Maths tests.  In this case, a meeting is held between the Class Teacher, and/or the 

Learning Support Teacher and the parents concerning the pupil’s performance.  

Supplementary teaching is offered and a School Support Plan is written and signed by 

all parties. 

 

2. A Classroom Plan has been implemented by the Class Teacher in consultation with 

the child’s parents, and agreed targets have not been reached by the pupil upon 

review(s). 

 

3. Children who have been assessed by a psychologist but who do not qualify for 

resource teaching hours, for example children diagnosed with Dyslexia.  These 

children will receive supplementary teaching if it is felt that they need extra 

individualised support.  The psychological report usually includes suggestions for 

helping the pupil and can act as a guide for the supplementary teaching. 

 

4. If a new pupil arrives to our school with significant difficulties that are immediately 

recognised by Class/Support Teachers.  (See NEPS Continuum p. 6) 
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Note: In Senior Infants, all pupils are screened in February by the Class Teacher using the 

Middle Infant Screening test (MIST).  This may highlight pupils in need of a Classroom 

Support Plan. 

 

Provision of Supplementary Teaching: 

 

 The primary work of the Learning Support Teacher is the provision of supplementary 

teaching to the pupils identified above.  This may be done through a multisensory 

approach. 

 The Learning Support Teachers will divide the school year into 2 or 3 Instructional 

Terms. 

 The maximum case load at any one time (where possible) shall be 30 pupils. 

 One to one teaching may be provided where small group teaching has not been 

effective or pupils have been granted low incidence teaching hours.  Specialised 

programmes e.g. Toe by Toe may be followed where suitable. 

 A system of withdrawal and/or in-class support may operate in response to the needs 

of the individual pupil. 

 The Class Teacher and the Learning Support Teacher will meet with the parents to 

devise a School Support Plan. 

 The pupil involved (depending on their age) can also contribute to setting their own 

short-term targets. 

 The Learning Support Teacher may administer screening tests and/or other tests from 

the list below to individual children: 

 

Belfield Infant Assessment Profile (BIAP) 

Jackson Phonic Skills Test 

Miscue Analysis 

MaLT (Mathematics Assessment for Teaching and Learning) 

Early Literacy Test (ELT) 

First School Years Literacy Profile 

York Assessment of Reading Comprehension (YARC) 

Basic Number Diagnostic Test 

Schonell Graded Spelling Test 

British Picture Vocabulary Scale (BPVS – III) 

Neale Analysis of Reading Ability (NARA II)   

Psychoeducational profile – Third Edition PEP-3 

 

 The Learning Support Teacher will maintain the following documentation in 

individualised/group files: 

 

1. Individual/Group School Support Plan & Review documents (See Appendix 

A, Appendix B) 

2. Samples of work (written or otherwise) 

3. Reading analysis records e.g. Jackson Phonics test, Miscue Analysis etc. and 

any other tasks or test administered to the pupil. 

 

A review will take place at the end of each Instructional Term. The Learning Support Teacher 

and/or the Class Teacher and parents will meet to discuss the child’s progress and decide how 

best to proceed in the child’s interests (See Support Review Record, Appendix B). 
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Continuing and Discontinuing Supplementary Teaching: 

 

 In general, children should not stay for more than 2 years in Supplementary Teaching, 

unless they are still at or below the 10
th

 Percentile. 

 Following the end of Instructional Term review as detailed above, a decision is made to 

continue/discontinue the provision of Supplementary Teaching.  

 The decision making process involves consultation between the Class Teacher, the 

Learning Support Teacher, and the pupil’s parents, and account is also taken of the 

overall Learning Support demands in the school. 

 

Referral to out of school agencies:  

 

 The Principal co-ordinates the referral of pupils to outside agencies, e.g. National 

Educational Psychological Service (NEPS) Educational Psychologist as needed after the 

School Support stage has been gone through (See Circular 02/05 and NEPS Special 

Educational Needs – A Continuum of Support (2007) documents). 

 The Principal and/or Learning Support Teacher and/or Class Teacher meet with the 

parents to discuss the need for the referral and to seek consent. 

 The Learning Support Teacher/Principal completes the necessary referral form in 

consultation with the appropriate school personnel. 

 The external professional visits the school to meet with the pupil, parents, principal, Class 

Teacher and the Learning Support Teacher as appropriate, and the assessment is 

conducted. 

 This is followed by a return visit at which findings are discussed, recommendations are 

considered and an appropriate response is agreed. 

 Where concern arises regarding the manner of speed of the follow-through post 

assessment, such concern is pursued by the Principal with the out of school agency 

concerned. 

 

 

Resource Teaching (School Support Plus) 

 

Children attending the Resource Teacher can only do so after they have undergone a 

psychological assessment, and the local SENO has authorised low incidence teaching hours 

(L.I.T.H.) according to the Special Education Circular SP ED 02/05. 

 

The Role of the Resource Teacher: 

 

The Resource Teacher helps to provide an education which meets the needs and abilities of 

children who were assessed with specific learning difficulties.  In addition, the Resource 

Teacher should advise and liaise with other Teachers, parents and other professionals in the 

children’s interests. More specifically, the Resource Teacher has responsibility for: 

 

 Developing an individual learning programme (School Support Plus Plan) for each 

pupil in consultation with parents, Principal and/or other partners in education before 

the October mid-term break.  The plan should include: 

 

 The child’s strengths and interests. 

 The degree and nature of the child’s SEN. 

 The child’s present level of performance. 
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 The supplementary teaching to be provided. 

 Targets and goals for the pupil.   

 

Note: The management of this document is the responsibility of Learning 

Support/Resource Teachers in collaboration with the Class Teachers.  Once 

agreed, it is signed by the Principal, Class Teacher, LS/R Teacher and parents.   

A copy is made available to parents for their records.   

A review is conducted before the February mid-term (where possible) break 

where new targets are set, if previous targets have been met. The Support Review 

Record (See Appendix B) should be used at this meeting. 

 

 Assessing and recording the child’s needs and his/her progress. 

 Setting specific, time-related targets for each child and agreeing these with the class 

Teacher, principal and parents. 

 Direct teaching of the child, either in the Resource Room or within the mainstream 

class. 

 Advising Class Teachers in regard to adapting the curriculum, teaching strategies, 

textbooks, ICT and other related matters. 

 Meeting and advising parents, when necessary, accompanied by the Class Teacher as 

necessary. 

 Meeting with other relevant professionals and the Principal, in the child’s best 

interests, e.g. NEPS psychologist, speech and language therapist, visiting teachers etc.

          

Differentiation 

 

Access to the schools broad and balanced curriculum is achieved for most children by 

differentiation of class work by the Class Teacher.  Learning Support/Resource Teachers will 

liaise with Class Teachers, and as set out in the individualised education process, they will 

provide interventions that are additional to and different from those provided under the 

Revised Primary School Curriculum.   

 

Communication 

 

Communication in relation to children with Special Educational Needs is ongoing with: 

 

 Parents/Guardians 

 Health Service Executive 

 SENO 

 Speech and Language Therapists 

 Occupational Therapists 

 NEPS Educational Psychologist 

 Enable Ireland 

 

Timetabling 

 

Timetabling for Resource and Learning Support teaching is done through a collaborative 

approach between SENCo, Learning Support/Resource Teachers, Class Teachers and 

Principal.  Every effort is made to ensure that children are not removed from the same 

curricular area each day.  Due recognition is taken of the specific needs of each child. 
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Other Issues 

 

1. The school is wheelchair friendly.  A platform lift is situated opposite the Principal’s 

office. 

2. Children with special educational needs have access to shared SNAs as needed.  

(SNAs are deployed by the Principal) 

3. The school promotes a positive school environment through S.P.H.E. 

4. The school liaises with appropriate Post Primary Schools in order to accommodate a 

smooth transition of pupils with SEN. 

 

Complaints Procedure 

 

Parents with a complaint first contact the Learning Support/Resource Teacher or Class 

Teacher, whichever is appropriate.  The complaint is discussed and if not resolved, it is 

referred to the Principal.  If the matter remains unresolved, the procedure set out in the 

BoM’s complaints procedure policy is followed. 

 

Monitoring 

 

The school will evaluate the effectiveness of the provision of SEN teaching through the 

achievement of pupils’ targets, work samples from children, parental and staff feedback etc. 

 

Ratification and Communication 

 

This policy is to be circulated to: 

 

 All teaching staff 

 All members of the Board of Management 

 Parents’ Representatives 

 Special Needs Assistants  

 

Review 

 

The policy will be reviewed in 2018 and every 3 years after that. 

 

The Board of Management and the Principal will ensure that special educational needs 

provision is an integral part of the whole school development plan.  

 

This policy was ratified by the Board of Management of St. Nicholas’ Primary School, 

Longwood, Co. Meath at a meeting on January 27
th

 2016.  

 

 

 

 

 

Fr. Michael Kilmartin    John Smyth 
Chairperson,       Principal 

Board of Management.     
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APPENDIX A 
                                                                                    
  
     
 
 
 
  

 

STUDENT SUPPORT FILE 
 

Name of Student 
 

 

Date of Birth 
 

 

School 
 

 

Date File Opened 
 

 

Date File Closed 
 

 

 

 

A Continuum of Support 
 

 
 

Developing a student support plan is the outcome of a problem solving process, 
involving school staff, parent(s)/ guardian(s) and the student.  We start by identifying 

concerns, we gather information, we put together a plan and we review it.   
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Student Support File, Log of Actions 
 

Date                  Actions 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Support Checklist 

 Name:                                        Age:  Class: 

General Information Date 
Checked  
 

Comments 

1. Parents/ Guardians 
Consulted 

  

2. Information from previous 
school/preschool gathered 

  

3. Hearing   

4. Vision   

5. Medical Needs   

6. Basic Needs Checklist 
completed 

  

7. Assessment of learning- 
screening 

  

8. Observation of learning 
style/approach to learning 

  

9. Observation of behaviour   

10. Interview with pupil   

11. Classroom work 
differentiated? 

  

12. Learning environment 
adapted? 

  

13. Yard/school environments 
adapted? 

  

14. Informal or formal 
consultation/advice with 
outside professionals? 

  

15. Advice given by learning 
support/resource Teacher or 
other school staff? 

  



 

 

 

16. Other interventions put in 
place in school? 

  

Action needed   

Helpful references: SEN: A Continuum of Support: Resource Pack for Teachers, pp. 13-16, 18 to 20; BESD: A 
Continuum of Support, p 7;  A  Continuum of Support for Post-Primary Schools, Resource Pack for Teachers, 
pp32-36; Student Support Teams in Post-Primary Schools, pp20 

 

  



 

 

 

       SUPPORT PLAN*                                                                                            Classroom Support  

                                                                                                                       School Support (Support for SOME)  
                                                                                                                School Support Plus (Support for A FEW) 

To be completed by the Teacher(s).  

For help, see SEN: A Continuum of Support - Guidelines for Teachers: BESD: A Continuum of Support – Guidelines for 

Teachers pp.71-74; A Continuum of Support for Post-Primary Schools, Resource Pack for Teachers, pp. 51, 53, 54, 57. 

Student’s name  Age  

Lead Teacher  Class/year  

Start date of plan     

Review date of plan    

Student’s strengths and interests 

 

 

Priority concerns 

 

 

Possible reasons for concerns  
 

 

Targets for the student 

 

 

 

 

 

 

Strategies to help the student achieve the targets  
 

 

 

 

Staff involved and resources needed 

 

Signature of parent(s)/ 

guardian(s) 

 

Signature of Teacher  

*A consultation with a NEPS psychologist/ other professionals may contribute to this plan.  



 

 

 

APPENDIX B 

 

SUPPORT REVIEW RECORD*                                                                        Classroom Support 

                                                                                                                            School Support (Support for SOME)  
                                                                                                                  School Support Plus (Support for A FEW) 

To be completed by the Teacher(s) as a review of the plan and as a guide for future actions. 
For help, see SEN: A Continuum of Support - Guidelines for Teachers; BESD: A Continuum of Support – Guidelines for Teachers; A 
Continuum of Support for Post-Primary Schools, Resource pack for Teachers;  Student Support Teams in Post-Primary Schools. 

Student’s name Class/ 
Year 

 

Names of those present at review  Date of Review 

What areas of the plan have been most successful and why? 

 

 

 

 

Since the start of the plan, has anything changed in relation to the original concerns? If so, 
what are these changes, and what have we learned from them? 

 

 

 

Have the student’s needs changed since the start of the plan, and if so how? 

 

 

 

 

Recommended future actions – what, how, who, when? 

 

 

Any comments from the student? 

 

 

Any comments from the parent(s)/guardian(s comment? 

 

 

Signature of parent(s)/ guardian(s)  

Signature of Teacher(s)  

 



 

 

 

Outcome of review (tick as appropriate) 

 Revert to previous level of support- 
Support for All/ Classroom Support 
OR Support for Some/ School Support 

 Progress to next level of support- 
Support for Some/ School Support OR 
Support for a Few/ School Support Plus 

 Continue at Current Level of Support  Request consultation with other 
professionals  

*A consultation with a NEPS psychologist/ other professionals may contribute to this review.  

  



 

 

 

APPENDIX C 

 

 

Summary of the staged approach to meeting the needs of pupils with SEN 

 
Observation  

 
Process  Personnel Involved  

Classroom Support Plan 

(Stage 1) 

 

Class teacher/parent has 

concerns regarding a pupil’s 

academic, physical, social, 

behavioural or emotional 

development.  

Class Teacher opens the 

Student Support File and 

completes the Support 

Checklist.  (Note: This file 

must also be opened if pupils 

on entry to our school are at 

stage 2 or stage 3).  S/he may 

administer appropriate 

screening tests and gathers 

information about the pupil.  

Class Teacher devises a plan in 

consultation with parents, 

which aims to meet pupil’s 

identified needs within the 

normal classroom setting. The 

success of this plan is reviewed 

in consultation with parents 

after a specified time frame.  

(The length of time spent at this 

stage depends on individual 

circumstances). 

 

 

 

 

 

Additional Supports 

Available from: 

 

 

 
 

If concern remains after periodical reviews with parents, then the Principal and the SEN 

Team in the school may be consulted about the desirability of a move to Stage 2.  

 

School Support Plan (Stage 2) 

 

Child is referred to Learning 

Support Teacher, with parental 

permission for further 

diagnostic testing.  

If supplementary teaching is 

deemed to be beneficial, this 

will be arranged. Parent, Class 

Teacher and Learning Support 

Teacher collaborate in devising 

and implementing the pupil’s 

learning plan.  It should be 

reviewed every term. 

 

 

 

 SEN Teacher 

 

Additional Supports 

Available from: 

 

 

Other Support Staff/SEN 

Team  
 

If significant concerns remain after periodical reviews with parents, the Principal and SEN 

teachers, it may be necessary to move to Stage 3.  

 



 

 

 

School Support Plus Plan 

(Stage 3) 

  

School formally requests a 

consultation, and, where 

appropriate, an assessment of 

need from a specialist outside 

the school.  

A learning plan is devised by 

personnel involved, which 

includes identification of any 

additional available resources 

that are considered necessary in 

order to implement the plan. 

Parents should be fully 

consulted throughout this 

process. This learning plan 

should be subject to termly 

reviews, leading to revisions of 

the learning plan and referral 

for specialist review as 

necessary.  

 

 

(s)  

Learning Support Teacher  

Resource Teacher (if 

available)  

 Specialist(s)  

 

Additional Supports 

Available from:  

 

 

 Speech and Language   

Therapist  

Occupational Therapist  

t 

 
 


